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Use this guideline to help you learn about:
• the important role educators and families play in children’s development;
• the unique rights of children and ways of viewing and supporting every child;
• the different factors that influence children’s development;
• the broad patterns associated with development, and how understanding them can help you be attuned 

and responsive; and
• strategies to co-create diverse and inclusive learning environments that support the children and 

families in your care.

Introduction

This Practice Guideline supports Registered Early Childhood Educators (RECEs) in understanding and 
applying the Code of Ethics and Standards of Practice (Code and Standards) as it relates to children’s 
development. One of the main responsibilities of an RECE is to understand, promote and support a child’s 
overall development and well-being.

This responsibility is outlined in the Early Childhood Educators Act, 2007 and defines an RECE’s practice 
as “the planning and delivery of inclusive play-based learning and care programs for children in order to 
promote the well-being and holistic development of children.”

Standard I says RECEs are knowledgeable about child development theories and understand that children’s 
development is integrated across multiple domains and within a variety of contexts and environments (B.1). 
To uphold their ethical and professional responsibilities, RECEs stay informed about new and evolving 
information and ways to support children’s well-being, development, learning and health. One way to do this 
is by accessing research led and informed by the knowledge and experiences of diverse communities. This 
can help ensure that RECEs gain and strengthen their understanding of the multiple factors that influence 
the developing child and their surrounding community.

RECEs are reflective, intentional professionals and leaders who engage in continuous professional learning 
(CPL) (Standard IV). Through self-reflection, collaboration and expanding practice knowledge and skills, 
RECEs work toward ensuring high-quality early childhood education which includes promoting healthy child 
development.

This practice guideline is framed around the understanding that children develop at different rates within 
the contexts of diverse family structures, communities and cultures. It’s also grounded in the idea that 
educators, families and communities are partners in supporting children’s development. Standard I describes 
collaborative relationships with families as being essential. It says that RECEs recognize the value and 
diversity of all families who “are of primary importance in children’s development and well-being. [Children] 
are best understood in the context of their families, cultures and communities” (Standard I: B.3).

https://www.college-ece.ca/members/code-and-standards/
https://www.ontario.ca/laws/statute/07e07
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How Does Learning Happen? (HDLH?) (2014) highlights the importance of engaging and working in 
partnerships with families. “Children are influenced by multiple factors such as the family, social and 
cultural contexts in which they live and play, their own unique perspectives, and their life experiences” 
(HDLH?, 2014, pp. 17-18).

The important role of educators and families is also described in The Kindergarten Program (2016) 
which “starts with the understanding that all children’s learning and development occurs in the context 
of relationships – with other children, parents and other family members, educators, and the broader 
environment” (p. 9). 

RECEs play a vital role in children’s lives – they intentionally collaborate with others and make practice 
decisions that put children’s best interests at the forefront.

Responsive relationships are directly linked to a child’s well-being and development. RECEs are knowledgeable 
about the research and theories related to the impact of caring and responsive relationships on children’s 
development, learning, self-regulation, identity and well-being (Standard I, B.1).

RECEs are familiar with common developmental domains. These domains, while often discussed 
independently, are linked as they support and influence one another:

• Social and emotional;
• Communication and language;
• Cognitive; and
• Physical.

For more information about your professional responsibilities related to child development, review the 
Practice Note on Child Development (2022) which outlines some of the more familiar and common 
domains of child development (i.e., physical, social, emotional, cognitive, language and literacy). 
In comparison, this practice guideline goes more in-depth to explore the nuances of children’s 
development, including those of the common domains.

Taking global research and information into consideration, this resource highlights factors that influence 
children’s development. It reminds and encourages you to consider the responsibilities you have to guide all 
children in their unique development.

  Section 1 – children’s rights and the image of the child

  Section 2 – factors influencing child development

  Section 3 – child development perspectives

  Section 4 – identity development

  Section 5 – being a leader and an advocate

https://www.college-ece.ca/pn-child-development-home/
https://www.college-ece.ca/wp-content/uploads/2022/09/PG_Child_Development_Section1_EN_Final-1.pdf
https://www.college-ece.ca/wp-content/uploads/2022/09/PG_Child_Development_Section2_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/09/PG_Child_Development_Section3_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/12/PG_Child_Development_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/12/PG_Child_Development_Section5_EN_Final.pdf
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There were many individuals who shared valuable insights, personal stories and experiences that 
were included in this practice guide. Thank you for your contributions and support.

About this publication
Practice guidelines communicate certain expectations of Registered Early Childhood Educators as outlined 
in the Code of Ethics and Standards of Practice. Guidelines also highlight how those expectations may 
be applied in practice. They include recommendations and provide opportunities for self-reflection and 
professional learning. The Code and Standards, current research and related legislation should be consulted 
when considering practice guidelines. Practice guidelines support the College’s role to promote high 
standards and continuous professional learning and to govern the conduct of RECEs. 

Suggestions for using the Practice Guideline
• Take your time to review the material and additional resources.
• Focus on areas that are most relevant to your current practice or sections that challenge you.
• Engage in collaborative inquiry and critical reflection during a staff or team meeting, or share in a 

community of practice.
• Actively engage in collaborative discussions to reflect on, challenge and question the complexities of 

practice.
• Use this resource to support you with your related Continuous Professional Learning (CPL) portfolio 

goals and activities.
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Pause and Reflect exercises from each section

Section 1
• Children as capable and active citizens (Word | PDF)

Section 2
• Concept of children’s autonomy (Word | PDF)
• Supporting wellness (Word | PDF)

Section 3
• What you’ve learned about child development (Word | PDF)
• The meaning of ‘typical’ development (Word | PDF)
• Your lived experiences (Word | PDF)

Section 4
• How bias can influence practice (Word | PDF)

Section 5
• Equitable policies and practices (Word | PDF)
• Dwayne’s experience (Word | PDF)
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Practice Scenarios from section 4

• My hair, my crown! The following days (Word | PDF)
• My name is Sanjiv (Word | PDF)
• Look at me! (Word | PDF)
• Mariam wears a hijab, too! (Word | PDF)
• A social gender transition (Word | PDF)
• From smiles to tears (Word | PDF)

https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario1_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario1_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario2_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario2_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario3_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario3_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario5_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario5_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario4_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario4_Section4_EN_Final.pdf
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario6_Section4_EN_Final.docx
https://www.college-ece.ca/wp-content/uploads/2022/10/PG-CD_Scenario6_Section4_EN_Final.pdf

